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INNOVATIVE APPROACHES TO TEACHING PROFESSIONALLY
ORIENTED DISCIPLINES USING MULTIMEDIA TECHNOLOGIES
IN HIGHER EDUCATION INSTITUTIONS

In the context of digital transformation in education, there is a pressing need to
modernize traditional teaching methods, which necessitates the implementation of
innovative approaches capable of enhancing the effectiveness of the educational
process, fostering the development of professional competencies, and promoting
critical thinking. Multimedia learning tools — such as video materials, interactive
presentations, virtual simulations, and educational platforms — offer broad
opportunities for increasing student motivation, stimulating cognitive engagement,
and ensuring individualized learning. This article explores the impact of multimedia
technologies on the quality of knowledge acquisition, the development of learner
autonomy, and the ability to make informed decisions in professional contexts.
Particular attention is paid to the advantages of such technologies for future
specialists in economic fields: the improvement of analytical skills, proficiency in
using digital resources, and adaptability to the challenges of the modern labor
market. The pedagogical conditions for the effective integration of multimedia into
teaching practices are characterized, and practical examples of implementation are
examined. Moreover, multimedia contributes to the development of critical thinking
and digital competencies — key skills in the face of rapid changes in the labor
market. When combined with the pedagogical expertise of the instructor, multimedia
technologies become an effective tool for shaping highly qualified professionals in
the fields of economics and management. The article emphasizes the importance of a
comprehensive and systematic approach to integrating digital solutions into the
educational process to improve its quality and effectiveness.
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Problem statement. The modern world is characterized by globalization, active
intercultural exchange, and rapid technological development. Under these conditions,
language education in institutions of higher education (HEIs) acquires particular
importance, transforming from a supplementary element into one of the key
components in preparing competitive professionals. Language education in
contemporary HEIs is a multifaceted and dynamic domain, constantly evolving under
the influence of globalization processes, technological progress, and the changing
demands of the labor market. Instead of the traditional approach, which viewed
language learning as an end in itself, there is a shift toward understanding language as
a tool for professional communication and intercultural interaction. One of the key
trends is the growing emphasis on polycentricity and multilingualism. There is a
noticeable move away from a monolingual approach—where one foreign language,
usually English, dominated—towards recognizing the value of multilingual
competence. The demand for learning other European languages (such as German,
French, Spanish, and Polish) as well as Eastern languages (such as Chinese, Japanese,
Korean, and Arabic) is increasing, reflecting the expansion of Ukraine’s economic,
political, and cultural ties.

The focus is shifting from general language courses to language teaching for
specific purposes (English for Specific Purposes — ESP) or for academic purposes
(English for Academic Purposes — EAP). This reflects the integration of language
learning with the student's future profession, involving the study of specialized
terminology, professional communication, presentation skills, and academic writing
in a foreign language. This trend highlights the growing need for specialists proficient
in several foreign languages. Concurrently, language education is becoming
increasingly professionally oriented. Courses in ESP and EAP are becoming
standard, integrating language learning with the student’s future career, and
emphasizing the acquisition of specialized vocabulary, professional communication
skills, and the ability to write and present academic content in a foreign language.

Modern language education is actively integrating digital technologies. HEIs are
widely implementing online courses, blended learning, and using Massive Open
Online Courses (MOOCs) for self-directed language learning. Artificial intelligence
is being employed to personalize learning, provide instant feedback, and even
simulate conversational practice through chatbots. Experiments with virtual and
augmented reality (VR/AR) are opening new possibilities for immersive language
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environments and real-life simulations, while gamification increases students’
motivation. The communicative approach remains a priority, focusing on developing
all four language skills—speaking, listening, reading, and writing—in real-life
contexts.

Review of recent research and publications. In the process of transforming
language education in higher education institutions, a key aspect is the integration of
theoretical developments and practical research in the fields of didactics,
digitalization, cognitive, and knowledge management. The reviewed academic
sources help outline current trends and define conceptual approaches to updating the
content and methods of foreign language instruction in the context of contemporary
challenges.

The study by O.V. Panina [1] focuses on the development of qualification
requirements for language training of postgraduate students at technical universities.
The research emphasizes the importance of the professional orientation of language
education, which aligns with the modern emphasis on ESP (English for Specific
Purposes) and EAP (English for Academic Purposes) as a foundation for integrating
language learning with professional competencies.

S.V. Rubtsova [2] explores the role of linguistic competence in active reading
and the development of lexical skills among future engineers. The results of her
experimental testing confirm the effectiveness of professionally oriented approaches
and critical interpretation of texts, which are consistent with the concept of cognitive
self-regulation in language learning.

The work by V.V. Salo and O.Ye. Vitruk [3] highlights the use of interactive
platforms in the process of foreign language learning. The authors demonstrate that
digital educational environments enhance student motivation, ensure adaptability of
the learning process, and stimulate interpersonal communication. This fully supports
the i1dea expressed in the article regarding the necessity of utilizing LMS platforms,
gamification tools, video content, and synchronous-asynchronous formats.

The academic publications by G. Ryzhakova, D. Prykhodko, and co-authors [4-
9] expand the methodological foundation of the study by demonstrating the
effectiveness of digital systems for knowledge management, analytical support, and
the renewal of organizational operational systems. Although these studies are
primarily oriented toward development and the management of complex systems,
they contain universal principles regarding the application of digital platforms, cloud
technologies, modular-competence-based approaches, and adaptive administration,
which are directly applicable to the educational environment. In the context of
language education, such ideas are translated into the creation of a digital ecosystem,
the integration of assessment tools, and the provision of continuous feedback.

The analyzed sources confirm the necessity of:
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« implementing flexible digital platforms as environments for delivering
language education;

« developing cognitive self-regulation and knowledge management in the
context of linguistic competence formation,;

o using gamification, portfolios, and digital badges as means of supporting
student motivation;

« applying LMS-based analytical tools for formative assessment, feedback, and
personalized learning.

In the context of global challenges and the digital transformation of education,
the experience presented in the reviewed works serves as a theoretical and practical
foundation for modernizing language training in higher education institutions in
accordance with current demands.

The aim of the article is to analyze the transformation of language education in
higher education institutions under the conditions of global challenges, as well as to
justify the relevance of integrating digital technologies, cognitive management, and
knowledge management to enhance the effectiveness of language competence
development among students. Special attention is given to the implementation of
modern educational platforms, hybrid learning models, formative assessment,
gamification, and the intercultural component as key elements of the renewed
paradigm of higher education.

Presentation of the main material. The global educational community has
found itself at a crossroads of epochal change, brought about by two unprecedented
challenges of the 21st century: the global COVID-19 pandemic and the full-scale
Russian-Ukrainian war. These events have not only influenced the functioning of
higher education institutions (HEIs) but have fundamentally altered the very
paradigm of higher education—its form, content, and philosophy—Ileaving an
irreversible mark on the global educational landscape.

The COVID-19 pandemic became the first powerful trigger for these
transformations. The sudden imposition of lockdowns forced HEIs worldwide to shift
to remote learning almost instantly. This transition revealed both the strengths and
deep-seated weaknesses of existing educational systems. It accelerated digitalization,
compelling both faculty and students to rapidly master new technologies, online
communication platforms, and learning management systems. Remote learning
brought advantages such as flexibility, broader accessibility, and the opportunity to
personalize learning trajectories. However, it also exposed the problem of digital
inequality, the insufficient preparedness of instructors for the online environment, a
decline in the quality of practical and laboratory work, and the social isolation of
students, which negatively impacted their mental health and the development of
social skills. There emerged an urgent need to rethink assessment methods, ensure
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academic integrity, and sustain motivation under conditions of remote interaction.
Hybrid models of education—blending online and offline formats—became the new
norm, requiring adjustments in scheduling, classroom use, and the integration of
digital technologies.

The full-scale Russian-Ukrainian war, which began in February 2022, became a
second and even more destructive catalyst of change—not only for Ukrainian
education but for global education as a whole. It added new dimensions to the
existing pandemic challenges, such as physical safety, destruction of infrastructure,
forced migration, and mental health crises. Ukrainian HEIs were forced to operate
under the constant threat of missile attacks, power outages, and unstable
communication, leading to the development of unique adaptive learning models,
including in-person classes held in bomb shelters, asynchronous online formats, and
hybrid learning with remote participation options for displaced students and faculty.
Millions of Ukrainian students and researchers sought refuge abroad, triggering an
unprecedented wave of academic mobility and international cooperation. For the
global academic community, the war in Ukraine serves as a powerful reminder of the
role of education in building resilience, preserving national identity, and maintaining
a nation’s intellectual potential amid conflict. It has highlighted the importance of
developing critical thinking, media literacy, and the ability to detect and resist
information manipulation. Universities worldwide actively support Ukrainian
students and scholars by offering scholarships, grants, and opportunities for study and
research, thereby strengthening international academic ties and demonstrating global
solidarity.

These 21st-century challenges—pandemic and war—have not merely caused
temporary disruptions but have permanently reshaped the paradigm of higher
education. The format of learning has become hybrid and flexible, the content more
responsive to labor market needs and contemporary challenges, and the philosophy of
education has shifted from the simple transmission of knowledge to the development
of competencies, resilience, critical thinking, and lifelong learning capabilities.
Higher education 1s now inextricably linked to readiness for unforeseen
circumstances, the capacity for rapid adaptation, and the use of innovative approaches
to ensure the continuity of the educational process amidst ongoing global
transformations. This demands that HEIs reassess their strategies, invest in digital
tools, enhance faculty qualifications, develop psychological support programs, and
strengthen international cooperation to collectively overcome the consequences of
these global crises.

The future of language education in HEIs lies in further integration with
professional training, involving the expansion of subject-specific language courses
and CLIL (Content and Language Integrated Learning) programs. Personalization
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and adaptability enabled by artificial intelligence will allow for the creation of
individualized learning paths. The development of digital and virtual language labs
will open new opportunities for immersive language practice. International
cooperation and academic mobility programs will become even more accessible,
fostering deeper language and intercultural competencies. HEIs will increasingly
emphasize the concept of lifelong learning, laying the foundation for continuous self-
directed language acquisition. Ultimately, language education will increasingly aim at
developing multilingualism and intercultural communicative competence, which are
crucial for success in a globalized world.

Learning Management Systems (LMS): Comprehensive platforms such as
Moodle, Google Classroom, Microsoft Teams, Zoom, Canvas, and Blackboard allow
centralized access to learning materials, online lectures, seminars, assessments,
assignment collection, and communication. Their effective use is a cornerstone of
both hybrid and distance learning (Table 1).

Table 1
Educational technologies and tools
Tool / Technology Description
1 2
Virtual Laboratories and | Software solutions enabling experiments and practical tasks in a virtual
Simulators environment—essential when access to real laboratories is limited or
when simulating hazardous processes.
Interactive Content Tools for building interactive presentations (Prezi, Genially), interactive
Creation Tools videos (Edpuzzle), gamified tasks (Kahoot!, Quizizz), and infographics

(Canva). These tools increase student engagement and enhance the
effectiveness of material assimilation.

Plagiarism Detection Programs such as Unicheck and StrikePlagiarism.com that ensure

Systems academic integrity by verifying the originality of student work.

Online Assessment Flexible systems for tests, surveys, and quizzes with automatic grading

Tools (e.g., Google Forms, Microsoft 365 Forms, and LMS-integrated tools),
as well as peer review features.

Cloud Storage and Platforms such as Google Drive, OneDrive, and Dropbox allow faculty

Collaboration Services | and students to collaborate on documents and projects with access from
any device or location.

Synchronous and Videoconferencing (Zoom, Google Meet), messengers (Telegram,
Asynchronous Viber), LMS forums, and email provide real-time and delayed
Communication Tools communication for consultations and discussions.

Content Management Broader platforms that go beyond content distribution, allowing for
Systems (CMS) course structuring, access management, student progress tracking, and

integration of diverse educational resources.

Data Visualization and | Software for creating graphs, charts, and diagrams (e.g., Microsoft
Infographic Tools Excel, Google Sheets, Tableau Public, Infogram) aids faculty in
explaining complex concepts and creating engaging instructional
materials.
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1 2
Digital Portfolios | Tools such as Mahara for creating student e-portfolios and awarding digital
and Badges badges for acquired competencies. These tools motivate learning and visually
represent achievement.

Modern global challenges and technological shifts not only necessitate an
update of educational tools but also foster the emergence and institutionalization of
fundamentally new or significantly modified teaching practices. Therefore, it is
essential to focus on current practices for organizing the learning process in today’s
educational landscape:

v Blended Learning Model: This is more than just combining online and
offline formats—it is a deliberate pedagogical strategy where each component has a
specific purpose. For example, lectures may be pre-recorded and accessed online for
self-study, while in-person sessions focus on discussion, case solving, project work,
and hands-on skills practice. This approach optimizes classroom time, improves
independent work efficiency, and ensures flexibility in the face of safety or energy-
related disruptions. Faculty must develop clear learning paths, defining which
materials are for independent study and which require synchronous participation.

v Modular Competency-Based Approach: Educational content is divided
into small, logically complete modules, each targeting a specific competency.
Assessment takes place at the end of each module, helping students track progress
and enabling instructors to adapt content and methods if priorities shift. This
approach also supports flexible scheduling and allows students to revisit specific
modules as needed.

v Project-Based Learning (PBL) and Case Studies: Rather than passive
knowledge transfer, emphasis is placed on executing real projects or analyzing real-
world scenarios that require applying acquired knowledge and skills.
Continuing with formative assessment, this approach includes continuous feedback
from faculty on student progress and areas for improvement, as well as peer review.
It helps students better understand material, identify learning gaps, and adjust their
learning process. For faculty, it is a valuable tool for monitoring teaching
effectiveness and making timely curriculum adjustments.

v Effective organization of educational activities by academic staff in
modern HEIs 1s a complex but critical task requiring constant adaptation to the
dynamic world we live in. This activity must be based on the principles of flexibility,
technological proficiency, student-centeredness, and continuous professional
development. Only such an approach allows institutions not merely to respond to
challenges but to turn them into opportunities for improving educational quality.

v One of the fundamental tools for ensuring such effectiveness is the use
of plagiarism detection systems. These are not merely control mechanisms, but
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components in cultivating a culture of academic integrity—a cornerstone of modern
higher education. The use of specialized software to assess the originality of student
work not only enables faculty to detect dishonest practices but also helps prevent
them by teaching students proper citation practices, referencing, and intellectual
responsibility. This promotes the development of independent research skills and
respect for intellectual property. These systems are integrated into LMSs, providing
automated checks and reports that save instructors time and allow them to focus on
meaningful academic engagement.

v As for online assessment tools, they are indispensable in today's
environment, where flexibility and prompt feedback are crucial. These tools extend
well beyond traditional testing. First, LMS-integrated modules enable a variety of
assignment formats, from multiple-choice questions to open-ended responses. Many
include auto-grading features, reducing instructors’ workload. Second, peer
assessment allows students to evaluate each other's work based on clearly defined
criteria, fostering critical thinking and analytical skills while exposing them to
diverse approaches and learning from peers' successes and errors. For faculty, this
offers additional insights into the quality of work and encourages active student
involvement.

v Third, gamified elements may be integrated, where students earn points,
badges, or rankings—enhancing motivation and engagement. Fourth, these systems
offer detailed analytics on student performance, common mistakes, and learning
progress, helping instructors adjust content and teaching methods in real time. Lastly,
the convenience and accessibility of these tools allow students to complete
assignments anytime, anywhere, and instructors to assess them without being tied to
physical classrooms—crucial under shifting schedules or emergency conditions.

v Thus, online assessment tools have evolved from mere substitutes for
traditional tests into powerful pedagogical instruments that foster active learning,
promote critical thinking, and ensure effective feedback in the new educational
reality.

v Gamification and Game-Based Elements: Incorporating game mechanics
into the learning process—such as point systems with levels, quests, rewards, and
competitions—increases student motivation, makes learning more engaging, and
promotes active participation, especially in virtual environments. Instructors can use
specialized platforms or integrate game mechanics into their courses, transforming
routine tasks into exciting challenges.

v' Mentorship and Tutoring: A system where senior students (or even
alumni) act as mentors for younger students, offering support and guidance. For
faculty, this allows delegation of routine tasks and promotes a more individualized
approach. In the new reality, where in-person contact is limited, online mentorship is
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becoming a highly effective tool for supporting students' academic and emotional
well-being.

The task of effectively organizing the educational process in modern higher
education institutions is impossible without a systematic approach to resource
provision and the tools available to academic staff. It is the presence of adequate and
innovative instruments that enables the implementation of the flexible and adaptive
practices discussed above. The success of these tools' implementation affects not only
the individual effectiveness of instructors but also the overall capacity of the
institution to respond to contemporary challenges.

Conclusions. In the context of today’s digital transformation of education,
multimedia technologies demonstrate significant advantages over traditional methods
of teaching professionally oriented disciplines. Their use enhances student
motivation, facilitates the visualization of complex concepts, and stimulates cognitive
engagement. Interactive elements, video content, virtual simulations, and educational
platforms provide a personalized learning experience, allowing each student to adapt
the learning process to their own pace and level of preparedness. Effective
organization of teaching activities by academic staff in higher education institutions
under current conditions requires a systematic approach that combines innovative
technologies, flexible teaching methods, continuous professional development, and a
student-centered focus. This will not only help overcome existing challenges but also
transform them into opportunities for qualitative growth and advancement in higher
education.
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noueHt Ilanina O.B., ct. Bukinanau Bitpyk O.€.,

ct. Bukiagad Mapuenko C.I., ct. Buknagau Jlyk’saenxko T.O.,
K.T.H., 1oueHT [Ipuxoasko /1.0.

KuiBchkuil HallloHATBHUN YHIBEPCUTET OYIIBHULITBA 1 apXITEKTYpPHU

THHOBAITIAHI MIIXOIA 10 BUKJAJIAHHSA MPO®ECIITHO
OPICHTOBAHMX JAUCHUTILITH I3 BAKOPUCTAHHSIM
MYJbTUMEJIAHUX TEXHOJIOTTI B 3BO

B ymoBax mudpoBoi TpanHchopmailii OCBITU BUHUKAE HarajibHa mnoTpeda B
OHOBJICHHI TPAJAMIIIMHUX METOIIB HaBYaHHS, IO 3YMOBIIOE HEOOXIIHICTh
BIPOBA/KCHHS 1HHOBAIlIMHUX TIJAXOMAIB, 3JaTHUX IMIJABUIIUTH €(PEKTUBHICTH
OCBITHBOTO TMPOIECY, CHpUATH (OPMYBaHHIO (PAXOBUX KOMIIETEHTHOCTEH Ta
PO3BUTKY KPUTHYHOTO MHCICHHA. MynbTUMeniiiHi 3aco0uM HaBYaHHI —
BiJieoMaTepiaiiv, I1HTEPAKTUBHI Mpe3eHTalli, BIPTyalbHI CUMYJISIIi, HaBYAJIbHI
m1atpopMyd — BIIKPUBAIOTH IMIMPOKI MOXKJIMBOCTI IS TIJABHUIIEHHS MOTHBAIlIL
CTYJEHTIB, aKTWBi3aIlli I1XHBOI IMM3HABAJIBHOI MJISVIBHOCTI Ta 3a0e3MedyeHHs
1HauBIayaizamii HaBdaHHg. CTaTTsS JOCHIIKYE BIUIMB MYJbTUMEIIMHUX TEXHOJOTIH
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Ha SIKICTh 3aCBOEHHS 3HaHb, PO3BUTOK CAMOCTIMHOCTI ¥ YMiHb IPUNAMATH PILICHHS B
yMoBax nmnpodeciitHoi AisuibHOCTI. OKpemy yBary MpUJIUICHO IepeBaraMm TaKuUx
TEXHOJOT1d st  MalOyTHiX  (axiBI[IB ~ €KOHOMIYHMX  CIEL1aIbHOCTEH:
YAOCKOHAJICHHIO aHAITUYHUX 3[10HOCTEW, HABUYOK poO0OTH 3 UUPPOBUMU
pecypcamMu Ta ajantaiii A0 BHUKIMUKIB CY4YyaCHOrO0 pHUHKY mpaii. Takox
0XapaKTEePU30BAHO MEIaroriuHi YMOBHU €(EKTUBHOI'O BIPOBAKEHHSI MYyJIbTUMEIA Y
BUKJIAJ@HHA Ta PO3MVISIHYTO NPUKIAIU MPAKTUYHOTO 3acTocyBaHHs. Kpim ToOTO,
MyJbTUME1a POPMY€E KPUTUUHE MUCTIEHHS Ta IU(PPOBI KOMIETEHTHOCTI — HABUUKH,
[0 € KJIIOYOBUMHM B YyMOBax CTPIMKMX 3MIH pHUHKY Ipaui. Y T[O€JHAaHHI 3
MEJaroriyHol0  MAaKMCTEPHICTIO BUKJIaJada, MYJIbTUMEIIMHI TEXHOJIOTli CTaloTh
e(heKTUBHUM IHCTPYMEHTOM Yy (pOpMYBaHHI BUCOKOKBai(ikoBaHuX ¢axiBiiB y chepi
€KOHOMIKH Ta YIpPaBJIiHHS. Y CTaTTI aKIIEHTYEThCS Ha BaXJIMBOCTI KOMILIEKCHOTO Ta
CHUCTEMHOT0 MiIXOAY A0 BIPOBAKEHHS HU(PPOBUX PIIIEHb B OCBITHINA MpoILIeC 3aJ1s
M1IBUIIEHHS HOTO SKOCTI Ta pe3yJIbTaTUBHOCTI.

KitouoBi  ciioBa: 1HHOBalillHE HABYAHHS; MYJbTHUMEAINHI  TEXHOJIOTI;
npodeciiiHa MIArOTOBKA; mpodeciiiHa aHTIiicbka MOBA; KPUTUYHE MHUCIICHHS,
riOpuaHe cepefoBUIIE; IHTEPAKTUBHE HABYaHHSA, I1HIUBiAyali3allis HaBUYaHHS;
nMPpoBl  KOMMIETEHTHOCTI, AaHAJTITA4YHI 310HOCTI; HaBYaJdbHI MIATHOPMHU;
PEe3yIbTaTUBHICTh OCBITH.

Cnucox BUKOPUCTAHUX JIKepet

1. [Tanina, O.B. (2016). KpanidikaliiiHi BUMOTH 10 TIATOTOBKHU acCIipaHTIB
TEXHIYHUX YHIBEPCUTETIB 3 JucuuIuliHu I[Ho3emHa wmoBa. Micmobyodyeanns ma
mepumopianvHe naanysanns, (62 (1)), 455-460.

2. Rubtsova, S.V. (2021a). Linguistic competence as an important
component of teaching active methods in reading. International Journal of Innovative
Technologies in Social Science, 1(29), 58-62.

3. Caino B.B., Bitpyk O.€., BukopucTanHs IHT€paKTUBHUX IJIaTHOPM IJisl
MiABUIIECHHS e(PEeKTUBHOCTI BHBYEHHS 1HO3eMHHMX MOB // International scientific-
practical conference modern challenges and topical issues of science, Education and
society,February 7, 2024 Tampere, Finland ¢.22

4. Kpuuescobka, FO., Pwxakosa, ['., IIImakoB, A., Ilokosenko, B., &
[Ipuxonbko, J. (2024). Hudpoa exocucrema B OyJiBEIbHOMY JEBEJIONMEHTI:
KOHIIENTYaJIbHO-T€OPETUYHI1 aCIIeKTH Tpanchopmarii Ta YIpaBIIHCHKI
IMIIEpaTUBU. Ynpasninus po3zsumkom ckiaouux cucmem, (60), 174-182.

5. PuxakoBa, I'., Kyuepenko, O., Ilpuxomeko, /., ®Penoposa, ., &
Manuxin, M. (2024). IuHoBauiliHI HaNpsMH OHOBJIEHHS OMNEPALIHHUX CHUCTEM
M1JIPUEMCTB B yMOBax HECTaOUIbHOTO 0i3Hec-cepe1oBHILA
NeBeNIonMeHTy. [Ipocmoposuti po3sumox, (9), 402-413.



Ilpocmoposuti pozeumox 891

6. Puxaxosa, I'., IIpuxonsko, /., [Tokonenko, B., [lerpyxa, H., Uynpuna,
0., & Xowmenko, O. (2022). OHOBIEHHS HAyKOBO-METOJUYHUX MIAXOJIB [0
MoOyI0BH MOJIIKPUTEPIaIbHOI CUCTEMH aJMIHICTPYBAHHS AiSUIBHICTIO MiJANPUEMCTB-
CTEUKXOJAEPIB MPOEKTIB OYIIBHULITBA. [Ipocmoposuii pozsumok, (1), 218-233.

7. Pesynos, O., Puwxaxkosa, I'., Manuxina, O., [Ipeayn, K., [Ipuxoasko, /.,
& Opaenko, 1. (2021). AHaniTUYHI IHCTPYMEHTH JIIarHOCTUKU CUCTEM MEHEIKMEHTY
SIKOCT1 MIMPUEMCTB-CTEHKXO0AEPiB Oy 1IBEIbHUX MPOEKTIB. Ynpasninusa pozsumkom
cknaounux cucmem, (45), 161-169.

8. Xowmenko, O., Ilerpenko, I'., Pwxkakoma, I'.& Kymmnip, O. (2022).
CyuacHi 1HCTPYMEHTH Ta MPOTPaMHI MPOAYKTH aJMIHICTpyBaHHS OyAiBEIbHUMU
opraHizaiisiMmu B yMOBax TpaHnchopmarii oneparinHux CHUCTEM
MEHEIKMEHTY. Ynpaeninusa pozeumkom ckiaouux cucmem, (52), 113-125.

9. Py6uosa C.B., Jlyouna H.A., PaukiBceka K.C., Ilpuxoasko J1.0.,
Uynpuna FO.A. (2025). OcBiTHI Ta METOJUYHI MPIOPUTETH MOBHOI MHIATOTOBKHU Y
dbopmyBanHi npodeciiinux kommnereHTHocteil cryaentiB 3BO 3 GararonpoduibHUM
CIpsIMyBaHHSIM crietianbHocTel. [Ipocmoposuuii pozsumox, 12, 308-320.



